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Acknowledgement of Country

We acknowledge that we are
gathered here today on
Larrakia Country. We would
like to pay our respects to the
elders who hold such a deep
connection to this land, its
waterways and creatures, its
history and its future.
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Welcome

*This session will explore ways in which we as early
childhood educators can work towards effective
partnerships with Culturally and Linguistically Diverse (CALD)
families.

*We will focus on the strategies and tools we used to
strengthen parent participation and give them a voice;
whilst also developing an emergent curriculum that
increases participation from CALD children.

* We specifically focus on the idea of Anticipatory Planning
Webs as a tool for planning inquiry based projects in an
emergent curriculum to support best outcomes for children.
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C O n tEXt G South Australia

*Culturally and Linguistically Diverse
Families and Children

*Integrated Kindergarten
*Universal Access

*Primary caregiving
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Limitations of Term Plans G

*Drawing on educators’ voices and perspectives
*Working within specific timeframe of a term
*Parent had minimal engagement and participation in the program

Goal: To investigate children’s family heritage and explore the diversity within Melaleuca.
Children have a strong sense of - The main focus this term will be to investigate children’s heritage by exploring where each child’s family has
identity come from and researching those countries. This will include research into the meaning of their flags and

symbols, cooking and tasting their foods, and looking at their traditional and modern people.

- This focus will begin by exploring each child’s individual family and we will be creating a family tree. This will
then be extended to explore their heritage.

- Last terms focus on the arts and children seeing themselves as creators was successful. We will extend this
further this term with more art based experiences that promote children’s self expression.

Children are connected with and - Our veggie garden will be replanted which will involve us investigating seasonal vegetables and sourcing them
contribute to their world from our local community. Also our bush garden is now accessible and the children are able to explore the
smells and textures of our native plants.

- The maintenance of both of these gardens will be an ongoing experience as the children take on the roles and
responsibilities required. This will include negotiating an agreement, researching the uses of the plants, and
making signs to label the gardens.

- We will be introducing sustainable practices into the Melaleuca room and the children will be focusing on
reducing, reusing and recycling. We will be providing recycling bins and creating a compost for our green waste.
The children will also investigate what happens to the things we throw away.

Children have a strong sense of - The plants from our bush garden and the vegetables grown in our veggie patch will be used in the cooking
wellbeing experiences that will spread across this term. These experiences will have a healthy eating focus as we revisit

which foods are healthy.

- We will also be exploring foods that relate to our country of heritage and we will look into making and tasting
some of these foods. We will also be open for families to share their cultural foods with us, both traditional and
modern, and this can be negotiated with the staff.
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* From our work with Anticipatory Planning Webs we were able to refine our
thinking further from Ann Pelo’s ECA 2014 conference presentation.

“[Teachers Observe

/ Children’s Play

and Investigations |
Teachers Decide:

Provide Provocation OR
Wait and Observe A
Little Longer

| Teachers
| Document
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Intent

(Pelo 2014)
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e Participated in the South Australian Strengthening Universal Access Preschool project
which was developed by Gowrie SA, the University of South Australia and funded by the

Department of Education.

* As part of this project we attended a lecture by Jamie Sisson focused on using
Anticipatory Planning Webs within an emergent curriculum model.

Anticipatory
planning web
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How We Identified Gaps in Partnerships s

With CALD Families

* Rob undertook a research project as part of a Post Graduate leadership
course, which compared parents’ and educators’ perspectives of a quality
kindergarten program.
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Ayden’s Story

Ayden frequently played in
the sandpit. One day he stood
on the sidelines, when we
gave him a way in he
responded with “Mum and

Dad said | can not play in the
sandpit”.
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Primary Care Relationships

 Some educators predominately communicated with
CALD families about routines rather than the rich
learning happening throughout the day or the
curriculum.

 Documentation priorities children’s social and
emotional development rather than learning
concepts and dispositions.




Gowrie_

South Austra lia

Inquiry Question

* How do we strengthen our
relationship with CALD families?




Our Anticipatory Planning Web
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Welcoming Families

- We will engage in discussions and
share reflections with educational
leaders around how we can better
support these families during initial
centre tours, inductions and
enrolments.




Practices

- Using the ‘Keeping Safe: Child
Protection Curriculum for culturally
and linguistically diverse background’
as a resource tool to develop our
understanding and improve practice.
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Sharing Information

 We will strive to set up regular
meetings with cultural and
linguistically diverse families to
provide them with the
opportunity to discuss their
thoughts on the program and
their children’s development.

 We will rethink how we offer
information nights so that we
can engage all families on a
level that provides more
opportunities for them to ask
guestions and share
information on the program.




Equity

* We will open a professional
dialogue with educational leaders
on issues around equity and social
justice. In particularly regarding
the issue of support services that

we can offer our families.




What engagement were we able Ve

to foster?




Outcomes for CALD Families ‘

Shared understanding between families and educators
Families recognised what play based learning looks like

Educators were able to take on new perspectives and
challenge old perceptions

Opened up more ways of communicating and giving i
voice to CALD families §
3

Consideration of how documentation can intentionally
make learning visible and connect educators and families




Challenges Durlng the Inqwry-

* Wondering if families were still hesitant to voice their
beliefs and values made educators recognise that
supporting families to feel safe involves time and
reflection

e Strategies that educators used for CALD families
looked different and more involved depending on
individual contexts and needs

* Fostering shared responsibility and motivation from all
educators posed a challenge




Conclusion

Our inquiry resulted in educators’ intentional
consideration of what ‘strategies they use

 The process of conducting practitioner inquiry research
was a key contributor to achieving change

* The impact of accessing broader communities and
shared learning was valuable,

Curriculum models that educators use, particularly
emergent models, contribute to holistic outcomes for
children

S P



References

Aaarts, M 2000, ‘Marte Meo basic manual’, Aaarts Productions, The Netherlands.

Araujo, B 2011, ‘Best practices in working with linguistically diverse families’, Intervention in School and Clinic, vol.45, no. 1, pp.
116-123.

Bowlby, R 2007, ‘Babies and toddlers in non-parental daycare can avoid stress and anxiety if they develop a lasting secondary
attachment bond with one carer who is consistently available to them’, Attachment and Human Development, vol. 9, no. 4, pp. 307-
319.

Department for Education and Child Development 2014, ‘Support material for educators working with children and young people
with culturally and linguistically diverse backgrounds preschool to year 12’, Keeping Safe: Child Protection Curriculum, Government
of South Australia, Adelaide, pp.1-108.

Department of Education, Employment and Workplace Relations 2009, Early years learning framework: belonging, being and
becoming, Commonwealth of Australia, Canberra.

Drury, R 2007, Young bilingual learners at home and at school: researching multilingual voices, Trentham Books, Stoke on Trent.

Forndran, E, Gray, S & Walsh, M 2016, ‘Making visible the voices of infants and toddlers’, Children’s Voices Symposium, University of
Melbourne, Friday 9t September.

Garcia, 0 2009, Bilingual education in the 21st century: a global perspective, Wiley-Blackwell, Oxford.

Leggett, N & Ford, M 2013, ‘A fine balance: Understanding the roles educators and children play as intentional teachers and
intentional learners within the Early Years Learning Framework’, Australasian Journal of Early Childhood, vol. 38, no. 4, pp. 42-50.

Pelo, A 2014, ‘From teaching to thinking: a framework for inquiry’, Early Childhood Australia, Melbourne Convention Centre, 4th-6th
October.

Powell, B, Cooper, G, Hoffman, K & Marvin, B 2013, The circle of security intervention: enhancing attachment in early parent-child
relationships, Guilford Press, New York.

Queensland Government and Assessment Authority 2014, Queensland kindergarten learning guideline: understanding emergent
curriculum in practice, Queensland Government, QLD.

Rinaldi, C 2013, ‘Re-Imagining childhood: the inspiration of Reggio Emilia education principles in South Australia’, Government of
South Australia, Adelaide.

Scrafton, E & Whitington 2015, ‘The accessability of socio-dramatic play to culturally and linguistically diverse Australian
preschoolers’, European Early Childhood Education Research Journal, vol.

Sisson, J 2014, ‘Emergent curriculum in practice: bringing it all together’, Universal Access Preschool Project, Education
Development Centre, November.



